
The Primary Curriculum 23/24



English – Phonics & Reading 



Intent
Foster a culture of reading for pleasure; as well as ensuring early reading is taught 

consistently boosting retrieval skills, overall comprehension and fluency so that all 

pupils are able to read with confidence, in any subject in their next stage of 

education. 

Acknowledge that not all children will have had the opportunity to develop a love for 

reading at home, so this must be taught and encouraged at school – just like any 

other area of the curriculum.  

That reading is the golden thread throughout the primary curriculum. 

“The most effective way to cultivate a love 
of reading in children is to read to them, 

research shows that reading aloud to 
children every day puts them almost a year 
ahead academically than those who do not 

receive daily read-aloud” 
- LiteracyWorld  2018

“Studying whole texts in lessons
can develop children’s love of reading

by giving them the opportunity to read
and listen to texts and authors that

they might not have chosen to read for
themselves. They also have the chance

to encounter new or unfamiliar genres.”
- Oxford Primary 2017.



Implementation
• The reading curriculum embodies the expectations in the National Curriculum. 

• Reading in early years begins with sharing stories, early phonics, orally rehearsing songs and rhymes before a 

phased approached to phonetically decodable texts. 

• Phonics is taught through a systematic approach, there is fidelity to a scheme and is taught with rigour. 

• Children take home decodable and progressive books ensuring that reading development focuses on decoding and 

fluency. Children also access the school library where they choose a free choice book to take home. 

• Whole Class Reading is the main lesson of the school day that focuses on the development of reading while also 

ensuring that children of all abilities have access to high quality texts that are age appropriate. Texts are chosen to 

keep literature relevant and informative, incorporating a wide-range of contexts. 

• Environments reflect the importance of reading by offering access to a wide range of books and texts; reflected in 

inspiring reading areas around school. Most, if not all areas reference reading through suggested texts or quotes. 

• Story time forms part of the school day where children are read to aloud- just for fun! This may be their WCR text 

or something else appropriate to the class. 

• Cross curricular texts are chosen with purpose using a range of resources including Comprehension Ninja, 

Developing Experts and Rising Stars. 



Phonics

• Fidelity to a scheme is critical to the success of the implementation. We currently have three 
schemes across the Trust; five schools following RWI, four schools following Little Wandles 
and one following Twinkle. 

• Phonics happens every morning for at least 30 minutes. Some schools have a focus for 45 
minutes. This is dependent on need and school focus.  

• Teachers work on sounds outside of the phonics lesson so that children are exposed to them 
at regular times throughout the day for example in an additional 5-10 minutes whole class 
session and planned exposure in English. 

• Interventions for phonics happen in the afternoon and can be 1-1 or small group. 

• KS2 children who have not passed their phonic screening by Y3 access the school's phonic 
scheme through age-appropriate interventions such as Fresh Start for RWI schools. 

• Once children have passed the screening, they are moved onto the school's book bands to 
ensure they continue to develop their decoding and fluency skills.



All year groups across Key Stage 2 encounter the same 
reading content domains, however, progression within these 
come in a variety of forms: 

• The text used within the session – length, sentence 
structure, vocabulary, plot & content/themes

• The elements of the success criteria that need to be 
taught explicitly

• The range and demands of question types and the 
expectation of responses

• Progression will also occur in relation to the end of year 
expectations that need to be taught

Beyond Phonics 



Vocabulary development – introduction to new words from within the text of tier 2 and 

tier 3 words and explanations of their meaning. 

Reading Skill focus is identified for the lesson – children are taught a specific reading content and 

how they can use that skill to extract meaning from the text. 

Fluency tasks which may include paired read, coral read, and echo read. Teachers may also read 

aloud and then target children to follow on. Words are discussed in context and language is 

explored. 

Reasoning - Children answer questions independently in reading journals to demonstrate 

understanding.

Reflect – Answers are discussed, and children are given time to edit/correct their work.

Base Whole Class Reading sequence



15 Minutes spelling focus.

Vocabulary development – introduction to new words from within the text of tier 2 and 

tier 3 words and explanations of their meaning. 

Reading Skill focus is identified for the lesson – children are taught a specific reading content and 

how they can use that skill to extract meaning from the text. 

Fluency tasks which may include paired read, coral read, and echo read. Teachers may also read 

aloud and then target children to follow on. 

Reasoning - Children to answer questions independently in reading journals to demonstrate 

understanding.

Reflect – Answers are discussed, and children are given time to edit/correct their work.

Alternative Whole Class Reading sequence



WCR Additional Notes

Evidencing work

• LO’s are not required, but reference to the skill must be made.

• Reading Domains to be written in the margin.

• Task – 2-5 questions at least twice a week. 

Lesson Structure (times may vary slightly)

• Fluency 15 minutes

• Reasoning and discussion 15 minutes

KS1 Expectations – some schools will only introduce the formal lesson once children 

have completed phonics. They will however still expose children to the WCR texts in 

a different form. 



Cross-Trust high quality reading texts 

The texts below will be studied across all CET primary schools. Each year will have two common texts 

which do not have to be taught at the same time, but cannot be replaced by alternative texts. The 

remaining 4 texts for each year are individual school choice and should include modern texts (no older 

than 3 years), diverse texts and texts from other cultures. As shown below, each text should have a clear 

rationale for teaching. 

 

YEAR Texts / Rationale 

1 The Tiger Who Came to Tea by Judith Kerr / Exploring social context 
 
 
The Tale of Peter Rabbit by Beatrix Potter / Links to EYLS & KS2 
High level vocabulary 
 

2 Esio Trot by Roald Dahl / Significant author 
 
 
The Enchanted Wood by Enid Blyton / Exploring characterisation, focus on fluency. 
 

3 Iron Man Ted Hughes / Exploring imaginary settings & characterisation 
 
 
 
Charlotte’s Web by E B White /Taking a thematic approach, local interest 
 

4 Stig of the Dump by Clive King / Historic setting, figurative language 
 
 
The Lion, the Witch and the Wardrobe by C S Lewis / Imaginary settings,  
narrative structures  
 

5 Pig Heart Boy by Malorie Blackman / Different narrative perspectives,  
controversial issues 
 
Macbeth by William Shakespeare / An introduction to Shakespeare,  
dramatic interpretation, script form 
 

6 Skellig by David Almond / Focus on inference 
 
A Christmas Carol by Charles Dickens or Street Child /Pre-1900 vocabulary 
Victorian Literature 
 
 

Agreed Cross Trust High Quality Texts

WCR suggested texts:
• 6 fiction (2 trust wide)
• 4 non-fiction
• 2 poetry

• School may also choose shorter 
reading texts to enhance 
fluency skills 

• Trust texts are reviewed annually 



An example of a reading curriculum design 



Reading to 
promote 
diversity 

• Windows into the lives 
of all children.

• Mirrors to represent 
children’s own lives.

• All children see 
themselves in stories. 

• All children are seen.



Environments support reading

• All schools have a welcoming library with a wide range of texts 
both purchased by the school and supplemented by the library 
service. 

• Book corners/areas of the classrooms and school are a feature that 
promote class specific interests and needs. 

• Where possible books should be forward facing. These should be 
rotated so that children are exposed to more choice. 

• All learning environments are language rich with relevant 
vocabulary displayed throughout the year/topic. 





Wider reading opportunities 

Carefully chosen texts are weaved into other areas of the 
curriculum to promote age appropriate, challenging texts. 

Y3 Romans from 
Comprehension 

Ninja

Y6 teacher 
information 

from Developing 
Experts. 

Curriculum Visions safe school learning platform.

https://www.curriculumvisions.com/indexStore.html


Writing 



Writing

• Clear sequence to teaching writing

• Curriculum developed from LGfL and based on genre led 
learning. 

• Meets National Curriculum

• Long term plans and yearly overviews for each year group

• Genre overviews, sequence of lessons and suggested 
reading texts are written by a core group of teachers to 
support workload and ensure high standards across the 
trust. 

• ITAFs to inform assessment 

• CPD for staff on expectations, delivery and planning



English Overview 



Genre Overview



Writing sequence



Writing Sequence

Pre-
assessment 

Reading 
Phase

Gathering 
Content 
Phase

Planning 
and Writing 

Phase

Drafting 
and Editing  

Phase

Reading model texts, 
drama, vocabulary, 
comprehension, structure 
focus, dictation, 
identifying features, 
audience and purpose

Develop ideas, gathering 
information, innovating, 
P&G focus, structure focus

Shared writing, modelled writing, 
guided edit, comparative 
judgement, box up focusing on key 
features, P&G, structure, audience 
and purpose

Drafting, evaluating, 
editing, improving, 
publishing 

P&G quiz, feature quiz, 
dictation sentences, identify a 
specific genre, prove it isn’t 
task, add detail 

https://cumbriaeducationtrust-my.sharepoint.com/personal/cfloyd_cumbriaeducationtrust_org/Documents/Documents/school%20Imporvment/curriculum/English/Writing%20Curriculum%20Report/


Maths



Curriculum Overview 

• Maths is taught through a Mastery approach which is based upon 
the Big Five Ideas: Coherence, Representation and Structure, 
Mathematical Thinking, Fluency and Variation.

• Planning in Maths is always mindful of the underpinning concepts 
contained in the Essence of Teaching for Mastery from the NCETM.

• We follow White Rose Maths Scheme, adapting it to meet the 
needs of our pupils.

• It fully covers the National Curriculum and is mapped against the 
NC criteria.

• We engage with the Northwest Maths Hub to upskill our staff in 
Mastery techniques to enhance the delivery of the curriculum. 

• We supplement the main curriculum with regular Arithmetic and 
Multiplicative practice to develop automaticity in our pupils.





Principles

Mathematics teaching for mastery assumes everyone can learn and 
enjoy mathematics.

Mathematical learning behaviours are developed such that pupils focus 
and engage fully as learners who reason and seek to make connections.

Teachers continually develop their specialist knowledge for teaching 
mathematics, working collaboratively to refine and improve their 
teaching.

Curriculum design ensures a coherent and detailed sequence of 
essential content to support sustained progression over time.



Maths Lesson Design

Lessons are planned using the CET lesson sequence. The sequence allows 
for clear linkage between elements within the lesson.

All lessons are designed with links to prior learning to ensure all can access 
the new learning and identifies carefully sequenced steps in progression to 
build secure understanding.

Examples, representations and models are selected to expose the structure 
of mathematical concepts and emphasise connections, enabling pupils to 
develop a deep knowledge of mathematics.

It is recognised that practice is a vital part of learning, but the practice must 
be designed to both reinforce pupils’ procedural fluency and develop their 
conceptual understanding. 





Our typical lessons
Pupils are taught through whole-class interactive teaching, enabling all to master the concepts 
necessary for the next part of the curriculum sequence.

In a typical lesson, the teacher leads back and forth interaction, including questioning, short tasks, 
explanation, demonstration, and discussion, enabling pupils to think, reason and apply their 
knowledge to solve problems.

Use of precise mathematical language enables all pupils to communicate their reasoning and thinking 
effectively.

If a pupil fails to grasp a concept or procedure, this is identified quickly, and gaps in understanding are 
addressed systematically to prevent them falling behind.

Significant time is spent developing deep understanding of the key ideas that are needed to underpin 
future learning.

Key number facts are learnt to automaticity, and other key mathematical facts are learned deeply and 
practised regularly, to avoid cognitive overload in working memory and enable pupils to focus on new 
learning.



Non-core curriculum 



Non-Core curriculum 

• Research based – see matrix within the research section 

• Majority of the subjects are based on the 
KAPOW curriculum because:

❑ It meets national curriculum

❑ Have progress measures

❑ Subject leadership information

❑ Teaching support videos

❑ Wide range of resources

❑ Knowledge organisers

❑ Exit ticket suggestions



Progression of skills and long-term plans Planning for both single age and mixed age

CPD Subject Leader information and support



Assessment



Assessment of Reading

• Half termly phonic assessments in line with the schools 
scheme. 

• Phonics screening for Y1 and Y2 children

• HeadStart assessments for Year 1-6

• SATs for KS2



Assessment of writing - ITAF
Key Stage Two Writing Moderation 

Working at the expected standard. 

Date: 
       

Write effectively for a range of 

purposes and audiences, 

selecting language that shows 

good awareness of the reader 
KAP The child has used the correct content for 

audience and purpose.  

              

In narratives, describe settings, 

characters and atmosphere 

       

Integrate dialogue in narratives to 

convey character and advance 

the action. 

              

Select 

vocabulary and 

grammatical 

structures that 

the piece of 

writing requires. 
KAP Across 75% of the 

writing sample. 

contractions        

Passive verbs         

Modal verbs 

Use verb tenses consistently and 

correctly through the writing. 
KAP Across 75% of the writing sample. 

       

Show awareness of sentence 

structure by embedding a range 

of clauses.  

 

       

Use a range of 

devices to build 

cohesion within 

and across a 

paragraph 

Conjunctions               

Adverbials         

Pronouns         

Synonyms         

Use the range of punctuation 

taught at key stage 2 mostly 

correctly^ (e.g. inverted 

commas and other punctuation 

to indicate direct speech) 
KAP Across 75% of the writing sample. 

              

Spell correctly most words from 

the year 5/year 6 spelling lists 
KAP Across 75% of the writing sample. 

              

Maintain legibility in joined 

handwriting when writing at speed 

              



Assessment of Maths 

• Pre and post tests on topics to inform planning, check prior 
learning and assimilation of knowledge.

• Ongoing AFL in lessons through questioning, feedback, live 
marking and other techniques.

• TTRS for checking automaticity of multiplication knowledge.

• Formal termly assessments on topics studied and end of year 
synoptic assessment.

• Trial external tests such as MTC and SATs to ensure pupils are 
best able to demonstrate attainment at their appropriate level.



Monitoring



Monitoring
• Schools have schedule monitoring to check on standards using different activities 
such, Weekly learning walks with specific focus linked to SEF/SSI, Learning looks (looking at 
books and pupil voice), Weekly SLT meeting, Weekly staff meeting/CPD focus, 
Teacher/team briefings, Subject deep dives, Learning walks with SILs, SEND focus activities, 
CPD training local to school needs, Lesson drops ins and observations, Playtime and 
lunchtime observations, Supervision or moderating standards of work across the 
curriculum.

• Planning is checked by SLT weekly prior to teaching.

• The schools are supported by SILs

• Regular learning walks are undertaken with a focus on environment developments and 
how reading is promoted.

• Pupil voice about reading is taken on a regular basis and feeds into the choices of books 
available. 

• External and internal reviews held.



Research and further reading



• Focus Education Reading Skills for KS2 (KS1 is being written for us)

• RWI Mirrors and Window

• Ofsted review https://www.gov.uk/government/publications/curriculum-research-review-
series-english

• DfE July Publication The reading framework (publishing.service.gov.uk) and summery sheet. 

• Operating Classroom Aesthetic Reading Environment to Raise Children’s Reading Motivation 
EJ1086186.pdf (ed.gov)

• Primary Huh Curriculum conversation written by Mary Myatt and John Tomsett – Reading p103

• The Art and Science of Teaching Primary Reading written by Christopher Such

• Debates in Primary Education, Chapter 7 The teaching of Early Reading p91

Suggested Reading and Research 

https://www.gov.uk/government/publications/curriculum-research-review-series-english
https://www.gov.uk/government/publications/curriculum-research-review-series-english
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1186732/The_reading_framework.pdf
https://files.eric.ed.gov/fulltext/EJ1086186.pdf


Research 

Alongside:
• Reflections of what we currently offer
• National Oak Academy
• Online Curriculum forums
• Curriculum conferences
• Reading – Curriculum Huh and Curriculum Huh 2
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