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A spiral curriculum

Kapow Primary’s History scheme of work has been designed as a spiral curriculum with the following key
principles in mind:

v Cyclical: Pupils return to the same disciplinary and substantive concepts during their time in primary

school. v
v Increasing depth: Each time a concept is revisited, it is covered with greater complexity. V\'

CET Primary

v Prior knowledge: Upon returning to each concept, prior knowledge is utilised so pupils can build on
previous foundations, rather than starting again.

Is there any flexibility in the Kapow Primary History scheme?

Our History scheme of work is organised into units consisting of six lessons. Within each unit, lessons must be taught in order as they build upon one
another.

Units in Year 1 and 2 should be taught in the correct year group and ideally in the given sequence. This is because they have been sequenced to build
up progression of skills and knowledge.

The six units in Lower key stage 2 can be rearranged, however, all units should be taught within Years 3 and 4 to ensure that there is progression
between lower key stage 2 and upper key stage 2 as shown on History: Progression of knowledge and skills. The British history units should be taught
in order to help build chronological understanding. The same is true for Upper key stage 2: the British history units should be taught in order to help
build chronological understanding and all units should be taught within Year 5 and 6.

The flexibility in the order the units can be taught allows schools to adapt the planning to suit their school and to make use of cross-curricular links
available.
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CET Primary

Substantive knowledge strands

Topic knowledge

Gaining arich knowledge of the current
topic, time period, society or event being
studied.

This knowledge is not included on the progression document
because it is not always progressive. It is, however, important in
widening pupils’ Chronological awareness and understanding of
Substantive (abstract) concepts.

Chronological awareness

Disciplinary strands

Disciplinary concepts

Change and continuity
Similarities and differences
Cause and consequence
Historical significance
Sources of evidence

Understanding language related to chronology
Building a mental timeline of the chronological
order of periods
Developing awareness of general features of
periods
Knowing particular dates and events

Substantive (abstract) concepts

Power (monarchy, government and
empire)

Invasion, settlement and migration
Civilisation (social and cultural)
Tax and trade
Beliefs
Achievements and follies of mankind

N

Respect, Responsibility and Resilience

Historical interpretations

-~
.

Historical enquiry

Posing a historical question
Gathering, organising and evaluating
evidence
Interpreting findings, analysing and making
connections
Evaluating and drawing conclusions

Communicating findings

o /
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CET Primary

Why are the units sequenced this way?

As already stated, there is some flexibility in the order the History units can be taught, particularly in Lower key stage 2 and Upper key stage 2 where
similar skills and knowledge are covered in different historical contexts. The order of units on this long-term plan is our suggested order for teaching

the units, if possible, and we provide the justification for this sequencing below.

EYFS and Key Stage 1

In Key stage 1, we have sequenced the learning to specifically develop pupils’ conceptual understanding of the ‘past’ by first making it relevant to their

own lives, then by looking at how life has changed over time in familiar contexts and finally by studying contexts which are likely to be new to them.

EYFS (Reception)
These activities have been designed so that you can use them at any point throughout the year to tie-in with your current theme/topic. The activities
help the children to reflect on memories and experiences from their own past and extend only to situations that will still be very familiar to their

everyday lives.
Year 1

The ‘How am | making history?’ unit supports pupils to develop an understanding of chronology by looking at their own lives and beginning to build an
awareness that timelines extend back before they were born. The second unit, ‘How have toys changed?’ extends this understanding of chronology further
into the past (and future) using an object- the teddy bear- which will be familiar to all children to help them develop their concept of time. With a more secure
grasp of this concept, pupils are able to look at a context that will be less familiar to them in our ‘How have explorers changed the world?' unit, which will help
them to begin developing an understanding of how the people and events of the past have shaped the world we live in today.

Year 2
‘How was school different in the past?, the first unit in Year 2 gives pupils the chance to look at history through the familiar school context. The second
and third units move onto less familiar contexts again, and in doing so, pupils begin to understand historical significance when considering how people

and events of the past have impacted society as a whole.
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CET Primary

Key stage 2
The National curriculum states that pupils should 'know and understand the history of these islands as a coherent, chronological narrative, from
the earliest times to the present day', and so our British History units across Key stage 2 are sequenced chronologically to allow pupils to

understand this narrative. For world history, The Historical Association states that 'You don't have to teach topics in chronological order but need
to relate the topics you teach to their chronological context', and our Kapow Primary timeline allows the teacher to place all units in their
chronological context, and in relation to pupils' prior learning in History.

Year 3
We chose to place ‘What did the ancient Egyptians believe? at the end of Year 3 as we felt that pupils needed sufficient understanding of the history of
the UK before they could compare and make connections with other ancient civilisations.

Year 4

The British History units are after ‘How have children’s lives changed? in Year 4 because these units look at more abstract substantive concepts, such
as power, invasion, settlement and trade, which are often challenging for children to understand.

Year 5

The British History unit “What was life like in Tudor England?’ is taught first, allowing an opportunity to revisit and build on the children’s
understanding of the chronology of British history from Year 4. They then move on to comparing Britain to ancient Greece and the Maya civilisation.

Year 6 i %

We have placed the local history unit "What does the census tell us about our local area?' and "What was the impact of World War 2 on the people of
Britain?' next to each other so the children can compare local and national issues. 'Unheard histories' is a transition unit preparing children for studying

history at Key Stage 3, and so is the final unit.
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CET Primary

Different types of knowledge in History learning

This refers to the content within history learning, the
knowledge of the past: people, events, ideas and so on. This refers to a knowledge of how historians investigate
the past, and how they construct historical claims,

This is regularly taught within primary school history
with children learning about the key events and people arguments and accounts.
of a variety of historical periods.

This diagram below shows the complex interplay between understanding substantive knowledge and disciplinary knowledge
which is referred to in the Ofsted research review: ‘knowledge of the past must be shaped by disciplinary approaches in order to
become historical knowledge. The Kapow Primary Scheme uses an enquiry-based model so that children learn key substantive
knowledge using the disciplinary knowledge and methods that historians use to find out about the past.

- p

Disciplinary
concepts . .
knowledge about Historical
how historians knowledge
investigate the
past.

- /

Substantive concepts
knowledge about the past: people, events, ideas
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CET Primary

What do we mean by ‘Substantive (abstract) concepts?’

Substantive concepts are key concepts, such as ‘empire’, ‘monarchy’, or
‘invasion and settlement’, which children learn about during their study of
primary History. Substantive concepts are fundamental elements of
children’s historical knowledge, however they are abstract and therefore
children may find them challenging to understand.

The 2021 Ofsted research review into history states that, to be able to use
them confidently, children need to have a secure knowledge of substantive
concepts in different contexts.

The Kapow Primary scheme recognises the importance of developing
children’s understanding of substantive concepts and consequently thisis a
strand which runs throughout our history curriculum.

Our progression of skills and knowledge document clearly demonstrates
how these substantive concepts are developed throughout the primary
curriculum.

Initially, in Key Stage 1 children will begin to develop their understanding of
the substantive concepts of power and the achievements of mankind in How
did explorers change the world?; How did we learn to fly? and What is a monarch?

In Lower Key Stage 2 and Upper Key Stage 2, they deepen their
understanding of these concepts and others while learning to identify
changes in meaning in different time periods and contexts. For example, the
concept of monarchy evolves over time; during the reign of Henry VIl the
monarch enjoyed absolute power whereas by the 20th century the power of
the monarch was devolved to the Government.

Respect, Responsibility and Resilience

Substantive concepts in Kapow Primary’s History
scheme of work:
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CET Primary

Respect, Responsibility and Resilience

Children identify
and explain
change and

continuity across

periods of history,
focusing on
chronology. They
refer to the
timeline
throughout each
unit, looking at
sequencing,
intervals between
events and the
duration of each
key event

Children identify
similarities and
differences across
periods of time.
They will explain
similarities and
differences
between social,
cultural, religious
and ethnic
diversity in Britain
across time
periods and
suggest reasons
for these.

Looking into the
reasons for, and
results of,
historical events
and analysing
these, children
develop an
understanding of
cause and
consequence.
Children explain
the reasons for
and results of
historical events,
situations and
changes.

How does the scheme develop Disciplinary concepts?

Considering what
makes events and
people significant
in their historical
context and the
present day,
children compare
significant people
and events across
different time
periods and
explain the
significance of
these.

An understanding of the key disciplinary concepts which underpin the study of history supports the children in
broadening their skills, knowledge and understanding.

Change and Similarities and Cause and Historical Sources of Historical
continuity differences consequence significance evidence interpretations

Childrenuse a
range of different
sources to
investigate the
past identifying
whether they are
primary or
secondary
sources. They use
sources of
evidence to build
up a picture of the
past and can
identify the
reliability and
limitations in the
sources they use.

Children will
study how
historians

interpret the past
and why events,
people and
changes were
interpreted in
different ways.
They will learn to
evaluate arange
of historical
interpretations,
considering their
reliability and
quality.
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How does the scheme develop Historical enquiry skills?

The Kapow Primary scheme allows children to experience the processes historians use to find out about the past.

e Ask a historical question or
Communicate _hypothesis. Investigate
e Clarify events, issues or

concepts to be explored. i
* Collect evidence from a

variety of sources.
e Present arguments,

conclusions and perspectives
with supporting evidence.
® Use a variety of presentation
methods, e.g. drama, art,
writing, posters, etc.

¢ Decide how useful and
reliable the sources are.
o |dentify the points of view in
Historical enquiry cycle each source.
® Organise the information in
different ways.

-
©
=
o}
—
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O

Evaluate and conclude Interpret

 Bring evidence together

from a range of sources to give  |dentify the key pointsin
a viewpoint. each source.
e Decide consequences of e Analyse events and issues.
events. e Make connections between
e Draw conclusions supported the past and present.
by evidence.
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Kapow
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Our scheme of work fulfils the statutory requirements for History outlined in The National curriculum (2014) and was created
based on the principles outlined in the Ofsted Research review series: history

v Topics v Government activity Q

Department
for Education

CET Primary

raising standards
improving lives

The national

curriculum in . . .
England Research review series: history

Framework document Published 14 July 2021

Research and analysis

December 2014 Gorlests Introduction

Introduction

National context The study of history can bring pupils into a rich dialogue with the past and with the
Curriculum traditions of historical enquiry. The past and changing accounts of the past have shaped
Context: teachers as the identities of diverse people, groups and nations. Through history, pupils come to
curriculum makers understand their place in the world, and in the long story of human development. The

Securing pupils’ progression in study of history challenges pupils to make sense of the striking similarities and vast
history through effective differences in human experiences across time and place.

© Crown copyright 2013 © Crown copyright 2021
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Our scheme of work fulfils the statutory requirements of the National curriculum (2014).
The National curriculum for History aims to ensure that all pupils:

From these aims, we have identified five
strands which run throughout our scheme
of work:

Topic knowledge

CET Primary/

Chronological awareness

Substantive (abstract) concepts

Disciplinary concepts

4 N\
know and understand the history of these islands as a coherent, chronological narrative, from
the earliest times to the present day: how people’s lives have shaped this nation and how Britain
has influenced and been influenced by the wider world
g J
4 )
know and understand significant aspects of the history of the wider world: the nature of ancient
civilisations; the expansion and dissolution of empires; characteristic features of past
non-European societies; achievements and follies of mankind
. _/
( L i )
understand historical concepts such as continuity and change, cause and consequence,
similarity, difference and significance, and use them to make connections, draw contrasts,
analyse trends, frame historically-valid questions and create their own structured accounts,

9 including written narratives and analyses )
( )
gain and deploy a historically grounded understanding of abstract terms such as ‘empire’,

‘civilisation’, ‘parliament’ and ‘peasantry’
. J
4 e R . . R . . N
gain historical perspective by placing their growing knowledge into different contexts,
understanding the connections between local, regional, national and international history;
between cultural, economic, military, political, religious and social history; and between short-
and long-term timescales.
4 8 J
( )
understand the methods of historical enquiry, including how evidence is used rigorously to
make historical claims, and discern how and why contrasting arguments and interpretations of
the past have been constructed
|\ J

Historical enquiry

History: National curriculum coverag&apow Primary

Our National curriculum coverage document shows which of Kapow Primary’s units cover each of the National curriculum Attainment targets and aims. National
curriculum links are also on each individual lesson plan, along with cross-curricular links to other subjects.
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https://www.kapowprimary.com/featured_documents/history-national-curriculum-coverage-mapping/
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Progrecsion of skills

Lower key stage 2

Sequencing events on a timeline, referring to times studied in KS1 to see where these fit
in.

Understanding that history is divided into periods of history e.g. ancient times, middle
ages and modern.

Using dates to work out the interval between periods of time and the duration of
historical events or periods.

Using BC/AD/Century.
Sequencing eight to ten artefacts, historical pictures or events.

Beginning to develop a chronologically secure knowledge of local, British and world
history across the periods studied.

Placing the time studied on a timeline.

Using dates and terms related to the unit and passing of time e.g. millennium, continuity
and ancient.

Noticing connections over a period of time.

Making a simple individual timeline.

Chronological awareness

Upper key stage 2

Sequencing events on a timeline, comparing where it fits in with times studied in previous
year groups.

Understanding the term “century” and how dating by centuries works.

Putting dates in the correct century.

Using the terms AD and BC in their work.

Using relevant dates and relevant terms for the period and period labels e.g.Stone Age,
Bronze Age, Iron Age, Romans, Anglo-Saxons, Vikings, Romans, Tudors, Greeks, Aztecs,

and Victorians

Developing a chronologically secure understanding of British, local and world history
across the periods studied.

Placing the time, period of history and context on a timeline.
Relating current study on timeline to other periods of history studied.
Comparing and making connections between different contexts in the past.

Sequencing 10 events on a timeline.
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file:///C:/Users/jnicholson.PETTERILBANK/Downloads/M_History-Progression-of-KSAV-A4_KP22-11.10.23%20(1).pdf

History - Intent

Our History scheme of work aims to inspire pupils to be curious and creative thinkers

who develop a complex knowledge of local and national history and the history of the wider world.
We want pupils to develop the confidence to think critically, ask questions, and be able to explain and
analyse historical evidence.

Through our scheme of work, we aim to build an awareness of significant events and individuals in
global, British and local history and recognise how things have changed over time. History will
3ddzLILI2 NI OKAf RNBY (2 FLILINBOAIFGS GKS O02YLX SEAG @
relationships between different groups. Studying History allows children to appreciate the many
reasons why people may behave in the way they do, supporting children to develop empathy for
20KSNB 6KAES LINPGARAY3I |y 2LILIR2NIdzyAdGe G2 €SIN
History scheme aims to support pupils in building their understanding of chronology in each year
group, making connections over periods of time and developing a chronologgeallye knowledge

of History.

yCumbria

®F Education Trust

Respect, Responsibility and Resilience Be The Best You Can Be!



History - Intent

2 S K2LS 2 RSO@OSt 2L LzLIAf aQ dzy RSNRUOFYRAY3I 27F K
and the skills to carry out their own historical enquiries.

In order toprepare pupils for their future learning in History, our scheme aims to introduce them to
key substantive concepts including power, invasion, settlement and migration, empire, civilisation,
religion, trade, achievements of humankind, society and culture.

YFLI2G tNAYIFINRQA | Aau2NE aA0KSYS 2F g2NJ SyloftsS
targets in the National curriculum and the aims also align with those set out in the National
curriculum. For EYFS, the activities allow pupils to work towards the Understanding the world
Development matters statements and Early learning goals, while also covering foundational
knowledge that will support them in their further history learning in Key stage 1.
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CET Primary

9 U CA \J N CA \J @

U V CA 9 \J U

Research review into History, we have identified the following key strands:

Substantive Topic Chronological Substantive
knowledge strands knowledge awareness concepts

S Historical
Disciplinary strands enquiry

) (

Disciplinary
concepts

)

Historical knowledge

The Kapow Primary scheme emphasises the importance of historical knowledge being shaped by
disciplinary approaches, as shown in the diagram above. These strands are interwoven through all
our History units to create engaging and enriching learning experiences which allow the children

to investigate history as historians do.

n Respect, Responsibility and Resilience
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History- Implementation

Each shtesson unit has a focus on chronology to allow children to explore the place in time of the
period they are studying and make comparisons in other parts of the world. In EYFS, children explore
the concept of history by reflecting on key experiences from their own past, helping them understand
that they each have their own histories. Then, they engage in activitiesnpare and contrast

characters from stories, including historical figures, deepening their understanding of how individual
lives fit into broader historical narratives. Children will further develop their awareness of the past in
Key stage 1 and will know where people and events fit chronologically. This will support children in
OdZAf RAY 3 | WYSyYydalt GAYSEAYSQ G4KSeé OFy NBFSNI i
connections, contrasts and trends over time. The Kapow Primary timeline supports children in
developing this chronological awareness.

There are two EYFS units focused on each of the hisgtated Development matters statements.

These units consist of a mixture of adidtl and childnitiated activities which can be selected by the
teacher to fit in with Reception class themes or topics. In Key stage 1 and 2, units are organised
around an enquinpased question and children are encouraged to follow the enquiry cycle (Question,
Investigate, Interpret, Evaluate and conclude, Communicate) when answering historical questions.

yCumbria
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History- Implementation

Over the course of the scheme, children develop their understanding of the following key disciplinary concepts:

w /KFy3aS yR O2yudAydAieod

w /dz@aS | yR ézyasudzsyosq:
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w {2dz2NDSa 2F SOARSYOS®

These concepts will be encountered in different contexts during the study of local, British and world history.
Accordingly, children will have varied opportunities to learn how historians use these skills to analyse the past and
make judgements. They will confidently develop and use their own historical skill set. As children progress through
Kapow scheme, they will create their own historical enquiries to study using sources and the skills they have
developed. Substantive concepts such as power, trade, invasion and settlement, are introduced in Key stage 1, cle
identified in Lower key stage 2 and revisited in Upper key stage 2 (see Progression of skills and knowledge) allowi
knowledge of these key concepts to grow. These concepts are returned to in different contexts, meaning that pupil
begin to develop an understanding of these abstract themes which are crucial to their future learning in History. Th
Kapow scheme follows the spiral curriculum model where previous skills and knowledge are returned to and built
upon. For example, children progress by developing their knowledge and understanding of substantive and
disciplinary concepts by experiencing them in a range of historical contexts and periods. History in Action videos
explain the careers and work of those in history and heritedated fields. Historians, archivists, archaeologists,
museum curators, teachers and heritage experts discuss their love of history, how they became interested in the

subject, how they got into their jobs and what their jobs involve. :
yCu mbria
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History- Implementation

Lessons are designed to be varied, engaging and hamdsllowing children to experience the

different aspects of an historical enquiry. In each lesson, children will participate in activities

involving disciplinary and substantive concepts, developing their knowledge and understanding of
NAGFAYQa NRES Ay (0KS LI ad FyR GKFEG 2F GKS 6A

concepts and chronology as well as theidapth knowledge of the context being studied.

Guidance for how to adapt the teaching is available for every lesson to ensure that lessons can be

 0O0SaaSR o6& Iff LlzLlAfa IyR 2LILR2NIdzyAGASa G2 a

Knowledge organisers for each unit support pupils in building a foundation of factual knowledge by
encouraging recall of key facts, concepts and vocabulary. Strong subject knowledge is vital for staff
to be able to deliver a highigffective and robust history curriculum. Each unit of lessons focuses

on the key subject knowledge needed to deliver the curriculum, making links with prior learning
and identifying possible misconceptions. Kapow has been created with the understanding that
many teachers do not feel confident delivering the History curriculum and every effort has been
made to ensure that they feel supported to deliver lessons of a high standard.
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Impact

CKS AYLIOG 2F YIFILR26 t NAYIFINRQaA aOKSYS OFly o6S
summative assessment opportunities. Each lesson includes guidance to support teachers in
assessing pupils against the learning objectives. Furthermore, each uniskéi€acher and
knowledge assessment quiz which can be used at the end of the unit to provide a summative
assessment. After the implementation of Kapow Primary History, pupils should leave school
equipped with a range of skills to enable them to succeed in their secondary education.

They will be enquiring learners who ask questions and can make suggestions about where to find
the evidence to answer the question. They will be critical and analytical thinkers who are able to
make informed and balanced judgements based on their knowledge of the past.
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Impact

The expected impact of following the Kapow History scheme of work is that children will:

YY26 YR dzyRSNERGFYR GKS KAaU2NER 2F . NAOFIAYIS K2g LX
influenced and been influenced by the wider world.

Develop an understanding of the history of the wider world, including ancient civilisations, empireSurmrean
societies and the achievements of mankind.

Develop a historicallgrounded understanding of substantive concepp®wer, invasion, settlement and migration,
civilisation, religion, trade, achievements of mankind and society.

Form historical arguments based on cause and effect, consequence, continuity and change, similarity and
differences.

Have an appreciation for significant individuals, inventions and events that impact our world both in history and f
the present day.

Understand how historians learn about the past and construct accounts.

Ask historicallyvalid questions through an enquiyased approach to learning to create structured accounts.

Explain how and why interpretations of the past have been constructed using evidence.

Make connections between historical concepts and timescales.

Meet the relevant Early Learning Goals at the end of EYFS (Reception) and the end of key stage expectations c
in the National curriculum for History at the end of Key stage 1 and 2.
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Adaptions to task linked to cross curriculum links

A Adaptions to knowledgeorganiserswhere tasks have changed or been

CET Primary

adapted
A Local historical studies

A Text choices
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Year Group Curriculum Overviews 23.24.pdf
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CET Primary

knowledge.

criteria.

s Respect, Responsibility and Resilience

historical concepts which progress across the unit.

The planning sequence coveexap and recallinked to
previous taught knowledge and concepts and then moves
into anattention grabberwhich uses pupil collaboration

to share ideas and thoughts around the taught concept,
drawing on subject specific vocabulary. An interesting
stimuli is used to generate excitement and engagement.

TheMain eventthen moves onto the next stage of direct
teaching and guided practice beforngapping upwhich
revisits the attention grabber linked to an
evaluation/recap of their own work/concept or

This is supported with key vocabulary and success

What was the impact of World War 2 on the people of
Britain? > History Year 5/6 > Upper key stage 2 >
History > Lesson 5: What was evacuation like for
children? (Part 2)

+ To evaluate the accuracy and reliability of sources. « I can make inferences from a primary source.
« I can create my own primary source describing
evacuation.

« I can evaluate the reliability of a primary source.

Warning note

This lesson discusses the evacuation of children from thelr he =< during WW2.

If you are aware of any particular issues that a child ! ~< the lesson with the child
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Kapow

Year 3 - Vocabulary progression

Disciplinary concepts Topic knowledge

Historical enquiry British history 1: Would you prefer to live in the Stone Age, Bronze Age or Iron Age?
secondary source Skara Brae, Orkney Islands chief export . »
remains hearth metalwork -copper, bronze, gold, tin trade (buying and selling goods/services) ‘ I I C k t h e I I n k b e I OW
certainty settlement mining exchange

CET Primary/

possibility flint trade (a job requiring manual skills) goods
confiem roundhouse srrowheats barter for a” ear arouns
prove import

informed guess

archaeological evidence British history 2: Why did the Romans settle in Britain?

reconstruction

informed guess Briton armour centurion
continuity Romans scutum formation
historical significance Celts caligae testudo
criteria enslaved gladius wedge
interpretation tin tunic tablet
inference togas legionary aqueduct
observation settlers legion state
deduction Picts legatus legal system
legacy pilum cohort

galea century

Chronological awareness What did the Egyptians believe?

AD- Anno Domini Bronze Age civilisation Ankh pulley
BC- Before Christ Iron Age Delta Anubis pyramid
period duration Egypt Book of the Dead quarrying
prehistory Old Kingdom Lower Egypt hieroglyphs ramps
prehistoric Middle Kingdom Upper Egypt Osiris amulet
Palaeolithic New Kingdom River Nile papyrus canopic jars
Mesolithic Late period Delta weighing of the heart embalmer
Neolithic Ptolemaic period Atum Skemet immortal
Stone Age chronology creation story Ra linen
Horus Casing stones natron
Isis Pharaoh preserve
Nun foundations resin

Osiris limestone blocks sarcophagus

https://cumbriaeducationtrust.sharepoint.com/:b:/r/sites/HeRs
Teachers/Shared%20Documents/General/2023
2024/Planning%20and%20Curriculum/CurricuIum%ZOoverviews%ZOKAPOW/M_-His@

r :
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Curriculum Coverase

©
pu— Year A
. Autumn 1
D_ All shout me
Sugzested texts Elmer, Funny bones, Jakes first day, The kissing hand, Starting 5chool, Because | love you, Me and my family tree, The Family, The 5
I— sznzes, Inomy heart, Freddie and the falling leaves, Leaf Man, Little Acoms, The invisible string, The ool our monster
Auturnn 2 Land S23 Aiir Compare old and
LIJ Transpart e
( > Sugzested texts The Naughty Bus, The train ride, 100 decker bus, Things that go, The Runaway train, Journey, The boy who sailed the world, The
journey home from Grandpas, At the airport lyg seen Santa, Dear Father Christmas, Polar Express, The gifl who saved Chistmas, The
night before Christmas, One Winters night, The Snowman, Elmerin the Snow, A winters ni
Spring 1 Journeys Holidays Different Foods 5|m:ii_l Africa
around the warld and Celebrations
Transport
Sugzested texts Handa's surprise, Grandad kland, The great exp lorer, We are goingon alion hunt, Toddle waddle, Wow America, Off we go to
hezico, Mimor, Hellko har wiorld
Spring 2
Epring has sprung
Sugzested texts Jaspers Beanstalk, Sunflower houss, Eddies Garden, The Hungry caterpillar, Jack and the beanstalk, Olfver's fruit salad, The giant
turnip, When willit be spring, We ars going on an Egg hunt
Summer 1
Traditional tales
Sugzested texts Little rad riding hood, Goldilecks and the 3 bears, The Gingerbread man
Summer 2
s2a Adventures
Suggested texts Snail and the Whale, Rainbow fish, Commotion inooean, First place Freddie, Deep seadiary, Shanng a shell, Star of the 523, Tiddler,
Flotzam, Dragon Dance

vCumbria
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Curriculum Coveraee

T S S R T S S

Aurbumn 1

&ll about me

Suggested texts | Elmer, Funny bones, Jakes first day, The kissing hand, Starting School, Because | love you, Me and my family tree, The Family, The 5 3enses, Inmy
heant, Ferdie and the falling leaves, Leaf Mamn, Little Acorms, The imisible string, The ool our monster

Aurtumn 2 Bonfire, Magicand | Woodlands and Hibermation htythical
Discovering Potions Habitats Creaturss
Donaldson

Suggested texts | Room on the broom, Gruffalo, Gruffalo child, stickman, Zog, The Smartest Giant in town, |ye seen Santa, Dear Father Christmas, Polar Express,
The .g_'-l flwho saved C hﬁ:ﬂm-!i_, The n'rght before C hl'-h-'tm-ili_, The Jolky Christmas Postman, EF aon the Shelf, The Mativity

Spring 1 Firzman Dochors/Murses Helping others in
Paople who the community
halp us

Doctor ted, Burglar Bill, Going to the Doctor, Charlie and the fire fighter, Emergency, The story of Easter, Celebrating Chinese New Year
Spring 2
Castle’s and
Knights
Ziog, Winnie and Wilbur, The knight who zaid no, The knight who wouldn’t fight, Inside the castle, The castle of tangled magic, Peep insidethe
castle, The very last castle, How to catch a dragon or a knight, Drazon's are real, The night dragon, The dragon and the nibblesoms knight

Summer 1

Creatures
school, Therz iz a T-rex in town, How to grow a Dincsaur, Dinosaur poopsd in school Farmyard Hullaballoo, Who's on the Farm, Asguashand a
sgusszs, When | become a farmer, & farmers life for me

>
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Summer 2
\W'e are gaoing to
the zoo
Dar Zoo, Monkey puzle, Giraffe can't dance, Rumble in the Jungle, 32y hello to the jungle animaks, Giraffes cant dance, The tiger who came for
tza, The enormaous crocodile
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History in the Early Years

In Early Years opportunities are planned for asking questions and investigastgnd
present, significant people and events.

For EYFS, the activities allow pupils to work towards the Understanding the world
Development matters statements and Early learning goals, while also covering
foundationalknowledge that will support them in their further history learning in Key
stage 1.

On KAPOW there are two EYFS units focused on each of the inedtied
Development matters statement3hese units consist of a mixture of adidd and
child-initiated activities which can be selected by tieacher to fit in with Reception
class themes or topics.

yCumbria
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Vocab &
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History Lesson Expectations

Whenrecapping children should consider past learning by
providing facts or answering questions based on the
previous lessons content. This could focus on key artistic

knowledge, a famous artist or key skill.

If it is the first lesson of a unit, this step can be used to
A GKSNJ I LIAOQUdzZNE 2F OKAf RNBYQ
topic. This can include the use of theiz and knowledge

catcher.
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CET Primary

X0 Respect, Responsibility and Resilience

Thevocabularystage of a lesson should link to the
knowledgeorganiserand taught skill.
The children should have an opportunity to discuss

this word and clarify its meaning and definitions.

vCumbria
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CET Primary

X0 Respect, Responsibility and Resilience

During the attention grabbepupils collaborate and share ideas
and thoughts around an introductory activity which draws their
attention to the key information. Often an interesting stimulus is
dza SR G2 | aasSaa OKAf RNBYQa LINR 2
Interest in the topic.
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This stage of the lesson is where the direct input from

CET Primary

the teacher is delivered to the children. The teacher
will introduce new knowledge, demonstrate skills and
engage the children in new learning. Children will have

an opportunity to put this into practice.

vCumbria
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History Lesson Expectations

In the final part of the lesson children link together their learning b
discussing/drawing on the taught knowledge and concepts. This is

also an opportunity for children to link their learning to previously

taught knowledge or cross curricular learning. Key questions are

carefully planned to check understanding and challenge deeper

thinking.
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CET Primary

What did the ancient Egyptians believe?

(" A long sheet of pa, ¢ tten )
yrus containing a series of written
Book of the Dead | 1,109, Rich guided the dead to the afterlife
A large group of people with a common language, wa.
clvilisation of hfeg and gov;fvmrme. e o
Sgnificant
A person or event that deserves attention
signific P
immortal Able to live forever.
The Egypuanr process of preserving a body, so it could
mummification. | ol 15 the afterlife. 2
preserve To prevent a body from decaying
. Named after (ts shape, a large stone fomb bullt for a
P! pharaoch, 4 A
Ra Toe anciant Equptian sun. god, who later marged with ||y gy piiany beisved that after o person,died, they
2 goc. travelied to the afterlife - a kind of paradise or heaven
River Nile The longest river in the world, along which the ancient || in which people became immortal. The journey to the
Eguptian civilisation developed. afterlife was full of challenges, and af its end, the
god Osiris decided whether a person would go to the
\wcophagu.' A decorated stone coffin, used in ancient Egypt. ) \“ﬂ”“f‘ or the underworld. )

?\c ancient Sbad
lans worshippe:
ovef 1,500 g0ds
oddesses, responsible
?m all_aspects o
daily Egyptian life
For example, Thoth
was the ?cd. of
writing. Temples were
built Jfar the gods,
and festivals were
dedicated in their
honour.

Gods and goddesses

“2e

-

© Ke

Weighing of the heart ceremony

HK}QC\ 7 a

" | Kagow

3100 400
frs 2600 2100 1600 1100 600 100 "

Macedonian

The Old The Middle The New L od and

Kingdom. Kingdom Kingdom ate peri Ptolemaic
Egypt

Respect, Responsibility and Resilience

© Kapow Primary™ 2023

knowledge organiser which
contains, key skills/vocabulary, and
visual cuesSubject vocabulary is
linked directly to the historical
concepts that will be covered in
the unit of work.

The children build up their
knowledge and understanding and
are expected to use subject
specific vocabulary independently
by the end of the unit.

vCumbria

®F Education Trust

Be The Best You Can Be!



Respect, Responsibility and Resilience

_,?" curmoria
®F Education Trust

Be The Best You Can Be!




BN day 305 O
[

——
Guy Fawles
Gunpowder
Plot

Parliament
Timeline

(EUONES  tscanted
Gcornaryce,
ns./ L

B AL
ended uf
beea VU Rl

1l
Catholic
Protestant
Parliament

L
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O: What caused the Gunpowder Plot?

Catholic

Pratestaat

anplain the
plan in |
sentence?
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